. Reggio Fanilia

Editor’s note: An encounter with the
schools of Reggio Emilia and Loris Mala-
guzzi reveals that Malaguzzi is among the
seminal thinkers
in early child-
hood education
of the past cen-
tury. Other ma-
Jjor philosophers
and theoreti-
cians such as
Piaget and Vy-
gotsky did not
provide direct
guidance about
how to implement their theories in schools;
although Dewey related his theories to
practice more clearly, his school did not
endure for many decades. Unlike those
who inspired and influenced his work,
Malaguzzi developed his theory and phi-
losophy of early childhood education from
direct practice in schools for infants, tod-
dlers, and preschoolers over a 30year
period. Lilian Katz has observed that in
Reggio Emilia, practice drives theory,
rather than the opposite, and may even be
ahead of theory development.

Int the following articley first published in
Bambini (Editorials from the following
1992 issues: 27[1], 6; 27(2], 5; 21[4], 4-5),
Malaguzzi discusses some key components
of his philosophy: education based on
relationships, communication networks,
and interaction among children working
in small groups. In translating these ar-
ticles we have sought as much as possible
to retain Malaguzzi's original language.
Readers of Young Children will find that
although many of the expressions are
new to us, the fundamental concepts are
both congruent with current thinking in
the United States and challenging to our
prevailing beliefs. We present Mala-
guzzi's views in hopes that groups of
early childhood professionals will dis-
cuss, reflect on, and reconstruct for them-
selves the meaning from his words.

(For more information on Reggio
Emilia and Malaguzzi’s philosophy, see
The Hundred Languages of Children:
The Reggio Emilia Approach to Early
Childhood Education, which is reviewed
on pp. 17-18 of this issue.)
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For

Education

Based on
Relationships

Loris Malaguzzi

(translated by Lella Gandini)

Ithough (from our experi-
A ence in Reggio Emilia)
we know how strongly
children represent the center
of our educational system, we
continue to be convinced that
without attention to the cen-
tral importance of teachers and
families, our view of children is
incomplete; therefore, our
proposition is to consider a
triad at the center of educa-
tion—children, teachers, and
families. To think of a dyad of
only a teacher and a child is to
create an artificial world that
does not reflect reality.

Our goal is to create an ami-
able school—that is, a school
that is active, inventive, livable,
documentable, and communi-
cative. Our aim is to make a
school that is a place of re-
search, learning, revisiting, re-
consideration, and reflection.
We strive to create an amiable
school where children, teach-
ers, and families feel a sense of
well-being; therefore, the orga-
nization of the schools—con-
tents, functions, procedures,
motivations, and interests—is
designed to bring together the
three central protagonists—
children, teachers, and par-
ents—and to intensify the in-
terrelationships among them.

Anyone who undertakes a
project or task thinks about
actions that transform existing
situations into new, desired
ones. In our approach we pro-
ceed by making plans, consid-
ering options, making cognitive
reflections and symbolic rep-
resentations, and refining com-
munication skills. Active explo-
ration and creative production
by educators and children pro-
ceed without complete certainty
but with a shared representa-
tion of the point of destination,
the ultimate goal. What is most
appreciated all along is the
shared sense of satisfaction
and accomplishment as indi-
viduals and as a group.

What always surprises us is
how strategies will be modified
along the way—how new meth-
odologies and ways of proceed-
ing will be mirrored in the corre-
sponding activities, strategies,
and methodologies used by the
children. If gaps and difficul-
ties arise in implementing our
design and when participation
is of uneven intensity, the sys-
tem can continue to function.
The supportive atmosphere of

Loris Malaguzzi is founder and
former director, Department of Early
Education, Reggio Emilia, and direc-
tor of the journal, Bambini.









quent, dynamic communications
with other children. Such negotia-
tion and communication produces
more exchange than in adult-child
interaction, or, at least, different,
and no less relevant, exchanges.

» Children’s self-learning and co-
learning (construction of knowl-
edge by self and co-construction
of knowledge with others), sup-
ported by interactive experiences
constructed with the help of
adults, determine the selection
and organization of processes and
strategies that are part of and co-
herent with the overall goals of
early childhood education.

o Interaction among children af-
fects social, emotional, communi-
cative, and cognitive behavior and
development; however, the con-
tent, form, and interactive proc-
esses will vary depending on qual-
ity, quantity, modifications, and
coordination of different points of
view. The results of these experi-
ences will therefore be different
from those usually reached by
children working in isolation.

¢ Each interaction among children
can produce different reactions, en-
riching personal relationships and
enhancing listening and verbal and
nonverbal communication skills.
Interaction produces rediscovery
of peers, heightened awareness of
similarities and differences among
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Pedagogisti and the director of the early childhood
education program hold weekly meetings.

people, and the acquisition of new
curiosities, knowledge, and sym-
bolic awareness.

e Interaction minimizes negative
results or, at least, provides chil-
dren and adults with many possi-
bilities to adjust and learn.

¢ In our experience, for exchanges
among children to become more
cooperative, the ages and devel-
opmental levels of the children in
the group should not be too differ-
ent. When adults initiate the
choice of projects and the setting
of situations, a more homogenous
age-group helps to inform the plan-
ning and decisions.

e As we learn
from social psy-
chology, interac-
tions among chil-
dren are the
natural site for
cognitive con-
flicts and other
possible conflicts
that result from
the exchange of
different actions,
expectations, and
ideas. These con-
structive con-
flicts transform
the individual's cognitive experi-
ence and promote learning and
development. Placing children in
small groups facilitates this proc-
ess because among children there
are not strong relationships of au-
thority or dependence; therefore,
such conflicts are more attractive
and advantageous.

¢ Even when cognitive conflicts do
not produce immediate cognitive
growth, they can be advanta-
geous because by producing cog-
nitive dissonance, they can in
time produce progress. If we ac-
cept that every problem produces
cognitive conflicts, then we be-
lieve that cognitive conflicts ini-
tiate a process of co-construction
and cooperation.

» Children’s interactions provide a
fruitful ground for symbolic con-
struction, which derives in large
part from cognitive abilities and
from the forms in which they are
manifested. Interactions increase
the capacity on the part of children
to step back from reality and to
describe it anew, to demonstrate
the emerging process of abstraction
and recombination of ideas.

¢ At the same time, we should not
forget the relevant role of make-
believe play. This type of sym-
bolic play is pervasive in young
children’s experience and has an
important role in the social devel-
opment of intelligence, develop-
ment of the skills needed for reci-
procity among children, the
potential for children to persist in
activity and conversation to-
gether, and development of the
ability to create symbols.

In conclusion, we must know
that children, although naturally
inclined, do not acquire the art of
becoming friends or teachers of
one another by finding models in
heaven or in manuals; rather, chil-
dren extract and interpret models
from adults when the adults know
how to work, discuss, think, re-
search, and live together.

Endnote: When Malaguzzi speaks of
the literature, he refers to authors
who have been writing about the
social aspects of cognitive develop-
ment, some of whom are familiar to
American audiences, such as
Vygotsky and Piaget, and others
whose work is not as familiar, such
as Carugati, Doise, Kaye, and Mugny.
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